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BACKGROUND

Self-regulation is the ability to make and execute plans,
manage emotions, and control behavior in order to achieve
goals. Self-regulatory skills are crucial for proper psycho-
social functioning. A higher level of self-regulation skills
helps build more supportive relationships and is related to
higher psychological well-being. Poor self-regulation is as-
sociated with a higher probability of falling into addictions
and appears to be the main reason behind a wide range of
behavioral problems.

PARTICIPANTS AND PROCEDURE

The present study aimed to evaluate the psychometric
properties of the Polish short version of the Self-Regulation
Scale (sSRS) based on the 26-item Self-Regulation Scale.
The following validity indicators were used: the Rosen-
berg Self-Esteem Scale, the Positive Orientation Scale, the
Satisfaction with Life Scale, the State-Trait Anxiety Inven-
tory, the General Self-Efficacy Scale, and the Buss-Perry
Aggression Questionnaire. The study was conducted using
a 12-item sSRS with a total of 1,525 participants from three
independent studies.

RESULTS

The obtained higher-order factor model confirmed the
three-factor structure of self-regulation, containing three
main aspects: emotional (propensity for impulsivity and in-
tense, negative emotional states), cognitive (ability to make
and execute plans), and behavioral (fidgetiness and being in
movement, as well as difficulties in focusing and directing
attention). Two higher-order factors were added to the be-
havioral dimension: hyperactivity and behavioral attention.

CONCLUSIONS

The results of the exploratory and confirmatory factor
analysis (EFA, CFA) as well as the obtained values of reli-
ability and validity coefficients indicate satisfactory psy-
chometric properties of the sSRS and its usefulness in fur-
ther empirical research.
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Research on the short version of the Self-Regulation Scale

BACKGROUND

Self-regulation is the ability to manage impulses in
order to take goal-directed actions (Murray et al.,
2019). While there are various definitions of self-reg-
ulation, researchers generally agree that it involves
regulation of emotions, thoughts, and behaviors
(Grof3, 2021). These aspects are closely interrelated,
with each influencing and reinforcing the others. For
instance, failure to regulate an emotion like anger
can lead to impulsive behavior and hinder the abil-
ity to focus on goals or anticipate consequences. Ef-
fective self-regulation is thus important for making
thoughtful decisions, maintaining focus, and achiev-
ing long-term objectives. Therefore, developing self-
regulation skills can improve overall well-being and
effectiveness in both personal and professional con-
texts, as it directly impacts one’s ability to manage
stress and adapt to changing circumstances (Murray
et al.,, 2019).

Research has consistently highlighted the im-
portance of self-regulation across various aspects of
personal development and well-being. For instance,
a longitudinal study by Morosanova et al. (2021) re-
vealed that self-regulation was important in main-
taining well-being and life satisfaction during school
transitions. Similarly, Calmeiro and colleagues (2018)
identified self-regulation as a predictor of life satis-
faction. Self-regulation is also positively linked to
self-esteem (Sawalhah & Al Zoubi, 2020) and self-
efficacy (Dzinovi¢ et al., 2019), positive thinking, and
optimism (Gordon et al., 2016). At the same time, in-
dividuals with low self-regulation skills tend to expe-
rience more social anxiety (Strauman & Eddington,
2017) and are more likely to engage in violent behav-
iors (Plessen et al., 2023).

Self-regulation skills develop from early child-
hood until old age (Richmond-Rakerd et al., 2021).
The ability to self-regulate undergoes the most rapid
development during the first decade of life, when it is
learned mainly through co-regulation and modeling
provided by caregivers or peers (Biglan et al., 2012).
Early interventions are believed to be most effective
in developing self-regulation (Murray et al., 2019).
However, there is a growing body of research show-
ing that self-regulation programs may be beneficial
to adolescents and emerging adults as well, and
adults in their midlife (Richmond-Rakerd et al., 2021).

The interplay between the emotional, cognitive
and behavioral self-regulation and their variability
across situations and individuals makes self-regula-
tion complex to understand and measure. Although
individuals use various strategies for self-regulation,
capturing these through self-reports is challenging,
particularly in children and adolescents, who often
use them automatically. Because self-regulation fre-
quently operates below conscious awareness (Fitzsi-
mons & Bargh, 2004), researchers focus on outcomes
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such as emotional dysregulation or inattentiveness,
which more clearly indicate challenges in managing
emotions, thoughts, and behaviors. While this ap-
proach offers practical assessment, it may not fully
capture the complexity of the underlying processes.

Given the complex nature of the construct of self-
regulation and its adaptive properties, it is essential
to present standardized methods that enable a reli-
able measurement of self-regulatory skills. This will
facilitate targeted interventions and strategies to en-
hance self-regulation for individuals of all ages, bene-
fiting diagnostic and therapeutic processes, as well as
daily functioning. Additionally, a tool for measuring
self-regulation can be utilized in scientific research to
explore the relationships between self-regulation and
other psychological variables.

SELF-REGULATION SCALE

In the field of psychological and educational research,
it is common to assess self-regulation by self-report
tools, e.g. the Self-Regulation Scale (SRS) by Novak
and Clayton (2001). The original SRS consists of
26 items that tap three dimensions of self-regulation:
cognitive, emotional, and behavioral. We screened ar-
ticles using SRS and found prevalent use of the short
version of the scale (Coyne et al,, 2019; Moilanen
et al.,, 2018; Zhou et al., 2017). However, to the best of
our knowledge, there is no scientific article devoted
to the psychometric properties of the short version
of the SRS.

AIM OF THE STUDY

This study aimed to develop and validate the Polish
short version of the SRS in a group of adolescents
and adults. In line with findings from previous stud-
ies (Gajda et al., 2022; Zhou et al., 2017), we hypothe-
sized that the three-factor structure of the tool would
be successfully replicated through factor analyses.

PARTICIPANTS AND PROCEDURE
PROCEDURE

The process of item selection for the short SRS was
guided by several premises. First, we based our anal-
ysis on the theory of self-regulation as a multidimen-
sional construct (Murray et al., 2019). We assumed
that the structure of the shortened tool should cor-
respond to the original, three-subscale structure of
the SRS. The long version of the scale is character-
ized by a satisfactory Cronbach’s a reliability coef-
ficient, ranging from .83 to .86 obtained in the Polish
adaptation and validation of the scale (Gajda et al.,
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2022). The respondents answer on a 4-point scale
from 1 (never true) to 4 (always true). A higher overall
score indicates a higher level of self-regulation and
its components.

We wanted to obtain between three and five items
per factor as suggested by Raubenheimer (2004) for
psychological scales. Then, we took into consid-
eration the obtained values of adjusted item-total
correlation coefficients, and factor loading values
from the previous study on the Polish version of the
SRS (Gajda et al., 2022). To ensure that the empiri-
cal methods did not limit item content, we examined
each item for meaning and importance relative to key
aspects of the construct. Also, as we wanted to make
the tool applicable to various age groups, we decided
not to choose item 20 in the behavioral dimension
(“I have difficulty remaining seated at school or at
home during dinner”). No item wording or response
changes were introduced. The obtained version of the
shortened SRS consists of 12 items, with 4 items per
factor interspersed across the tool.

In order to analyze the psychometric properties of
the 12-item scale, we conducted three separate stud-
ies. Convenience sampling was used to involve the
respondents in all studies. The respondents of Study 1
were school-aged adolescents from seven public ele-
mentary schools in Poland. They completed question-
naires in electronic form at schools in the presence
of a trained interviewer. The consent of adolescents’
legal guardians or parents was obtained before par-
ticipation. The respondents in Studies 2 and 3 were
recruited through advertisements placed on social
media sites (e.g. Facebook) and were groups of adults
up to 70 years of age and young adults, respectively.
These studies were conducted using online surveys.
The results of Study 1 and Study 2 were used for con-
firmatory factor analysis (CFA). The results of Study 3
were used to assess the construct validity of the short
SRS. Before the study, each respondent was informed
about the purpose of the study and assured of its
anonymous and voluntary nature. Each participant
gave informed and voluntary consent to participate
in the study.

PARTICIPANTS

A total of 1,525 respondents (n = 925 women; 60.66%)
aged 14 to 70 participated in the three independent
studies. The research samples differed from each
other in terms of demographic characteristics.

Study 1. The first study involved 573 adoles-
cents (n = 291 girls; 50.8%) aged 14 to 16 (M = 14.72,
SD = 0.47). All participants were elementary school
students.

Study 2. The second study involved 324 partici-
pants aged 18 to 70 (M = 33.51, SD = 13.38). The ma-
jority were women (n = 170; 52.5%) and people with

secondary (n = 177; 54.6%) and higher (n = 133; 41%)
education background.

Study 3. The third study involved 628 young adults
(n = 464 women; 73.9%) aged 21 to 35 (M = 24.97,
SD = 3.56). Among the respondents, 314 had second-
ary education (50%) and 301 had higher education
(47.9%); 2 people had primary (0.3%) and 2 had lower
secondary education (0.3%), 9 people had basic voca-
tional education (1.4%).

MEASURES

Respondents from Study 3 completed the short SRS
and six additional psychometric tools. The choice
of the tools was guided by theoretical assumptions
about self-regulation and findings from prior stud-
ies, indicating positive and negative relationships
between the variables and self-regulation (e.g. Sa-
ri¢ Drnas, 2022; Yanhong et al., 2021). We expected
a three-factor solution for the SRS, with cognitive,
emotional, and behavioral regulation being negative-
ly correlated with state-trait anxiety and aggression,
and positively associated with self-esteem, positive
orientation, satisfaction with life, and self-efficacy.

The Rosenberg Self-Esteem Scale (SES) developed by
Rosenberg (1965) and adapted into Polish by Dzwon-
kowska et al. (2008) is a one-factor tool used to mea-
sure the perception of general self-esteem under-
stood as a conscious and global attitude towards the
Self. Respondents answer 10 statements on a 4-point
scale from 1 (strongly agree) to 4 (strongly disagree).
The Cronbach’s o was .90.

The Positive Orientation Scale (P Scale) developed
by Caprara et al. (2012) and adapted into Polish by
Laguna et al. (2011) is a self-report one-factor tool
used for assessing the tendency to focus on positive
aspects of life. The scale consists of 8 items, for which
answers are provided on a 5-point Likert scale, with
the response options ranging from strongly disagree
to strongly agree. The Cronbach’s o was .87.

The Satisfaction with Life Scale (SWLS) is a one-
factor 5-item scale designed to measure global cog-
nitive judgments of one’s life satisfaction developed
by Diener et al. (1985) and adapted into Polish by
Juczynski (2001). Participants indicate how much
they agree or disagree using a 7-point scale that
ranges from 7 (strongly agree) to 1 (strongly disagree).
The Cronbach’s a was .87.

The State-Trait Anxiety Inventory (STAL Spielberg
et al., 1983; in a Polish adaptation by Spielberg et al.,
2006) is a one-factor tool that can be used to measure
anxiety understood as a personality trait. The tool
consists of 20 statements and has a 4-point response
scale from 1 (almost never) to 4 (almost always).
The Cronbach’s a was .90.

The General Self-Efficacy Scale (GSES) is a 10-item
self-report measure of general self-efficacy devel-
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oped by Schwarzer and Jerusalem (1995) and adopted
into Polish by Schwarzer et al. (2007). Answers are
given on a 4-point scale from 1 (not at all true) to
4 (exactly true) with a higher score indicating more
self-efficiency. The Cronbach’s a was .88.

The Buss-Perry Aggression Questionnaire (BPAQ;
Buss & Perry, 1992) was used to measure anger.
The BPAQ is a self-report tool used to identify four
aggressive tendencies — physical aggression, verbal
aggression, anger and hostility, and overall aggres-
sion. The questionnaire consists of 29 statements
assessed on a 5-point Likert-type scale from 1 (ex-
tremely uncharacteristic of me) to 5 (extremely char-
acteristic of me). The Cronbach’s o was in the range
.76-.89.

RESULTS
STATISTICAL ANALYSIS

All analyses were performed using IBM SPSS Statis-
tics 26.0 and IBM SPSS AMOS 21.0 with the maxi-
mum likelihood estimation method. Before explor-
atory factor analysis (EFA) and confirmatory factor
analysis (CFA), data were verified in terms of missing
data and outliers. A factor analysis assumption test
was performed.

DESCRIPTIVES

In the first step of the statistical analysis, basic de-
scriptive statistics of all psychological variables from
three studies were calculated, along with the results
of the Shapiro-Wilk test of normality (Supplemen-
tary materials Table S1). The results of the Shapiro-
Wilk test indicate that all variables had distributions
significantly different from the Gaussian distribution
(p < .05); however, this could have been caused by
large sample sizes (Krithikadatta, 2014). Despite this,
all the obtained values of skewness and kurtosis were
in the range of 1, which indicates a slight deviation
from the normal distribution (Hair et al., 2017).

EXPLORATORY FACTOR ANALYSIS

In the first step of estimating the structure of the con-
structed short version of the tool, an EFA was per-
formed on the observations from the second study
(N = 324) taking into account its greatest degree of
heterogeneity referring to the criterion of the age
of the respondents in relation to the other samples.
The obtained value of the K-M-O coefficient (= 0.72)
met the assumption of the zero-order correlations rel-
ative to the partial correlations between pairs of vari-
ables. The statistically significant value of Bartlett’s
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sphericity test (x%(66) = 1017.41, p < .001) indicates
sufficient shared variance (Tabachnick et al., 2007).

The number of factors was extracted based on an
eigenvalue greater than 1 and oblique rotation direct
Oblimin with Kaiser normalization with the critical
factor load value below 0.4 (Schmitt & Sass, 2011).
There emerged four dimensions that explained over
50% of the variance in total, which can be considered
a weak but acceptable value (Pallant, 2020).

Based on the analysis of the model matrix (Sup-
plementary materials Table S2), it was observed that
all the items had factor loading values higher than 0.4
and none of them loaded more than one dimension.
Items 1, 4, 7, and 10 assigned to the first dimension
were identical in terms of content to the emotional
dimension, and items 2, 5, 8, and 11 loaded the cogni-
tive dimension as expected. A significant change in
the tool’s structure was the split of the behavioral di-
mension into two distinct factors with items 3 (“I get
very fidgety after a few minutes if I am supposed to
sit still”) and 6 (“I can’t seem to stop moving”) and
9 (“I have difficulty keeping attention on tasks”)
and 12 (“Little things throw me off when I am work-
ing/studying”), respectively.

Due to the results of the EFA and subsequent re-
sults from the CFA, we decided to take on the four-
factor structure of the tool for further analysis. Based
on the content of the four items (3, 6, 9, 12), which
were previously included in the behavioral dimen-
sion, we decided to assign items 3 and 6 to the newly
created hyperactivity scale and items 9 and 12 to the
behavioral attention scale. Hyperactivity is charac-
terized by one’s restlessness and constant movement,
including in situations when it is not considered ap-
propriate, and behavior such as excessive fidgeting,
tapping, or talking (Ross & Ross, 1976). Behavioral
attention refers to the ability to stay focused on the
task at hand and engage in activity until the task is
complete or a certain time has elapsed (Fortenbaugh
et al., 2015).

CONFIRMATORY FACTOR ANALYSIS

To confirm the structure observed in the EFA, we
conducted a confirmatory factor analysis (CFA) in
two independent samples. We assumed that well-fit
models would achieve acceptable relative x* value be-
low 5, GFI, AGFI, NFI, and CFI above 0.9, RMR below
0.05, and RMSEA below 0.08 (Byrne, 2013; Tabach-
nick et al., 2007).

The results of several CFAs were performed and
compared using data from Study 1 and Study 2.
First, using the first-order factor model comparison
(Supplementary materials Figure S1), the three-factor
structure of the scale and the four-factor structure
were analyzed based on the obtained EFA results. In
the last step, the higher-order factor model analysis
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was carried out with the division of the behavioral
dimension into two separate subscales (Figure 1). All
models were compared in terms of the obtained fit
index values (Table 1).

The obtained fit index values indicate a good fit
of all models for both data sets. The exception is the
NFI index, which did not exceed 0.9 (Tabachnick
et al., 2007). However, in terms of factor loadings, the
three-factor structure of the scale indicates relatively
low values for some items that did not exceed 0.5 and
as a result should be removed from the tool struc-
ture (Awang et al., 2015). Both the four-factor first-

Figure 1

order model and higher-order factor models obtained
satisfactory fit indices and factor loadings. Detailed
comparisons indicate a slightly better fit of the high-
er-order model for Study 3 in terms of the values of
normed x? (2.69 vs. 2.78) and RMSEA (0.05 vs. 0.06).

RELIABILITY AND VALIDITY

The results obtained in all three studies indicate ac-
ceptable values of Cronbach’s « reliability coefficient
for overall self-regulation (.73-.80). The lowest coef-

Confirmatory factor analysis (CFA) models for the short version of the Self-Regulation Scale
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Table 1
Model fit indices
Model X/ df GFI AGFI RMR NFI CFl RMSEA
Study 1?
First-order factor model (3 factors) 1.84 .97 .96 .04 .89 .95 .04
First-order factor model (4 factors) 2.78 .96 .93 .04 .84 .89 .06
Higher-order factor model 2.69 .96 .93 .04 .84 .89 .05
Study 2°
First-order factor model (3 factors) 2.84 .95 .92 .05 .84 .89 .05
First-order factor model (4 factors) 2.14 .96 .94 .03 .88 .93 .04
Higher-order factor model 2.28 .96 .93 .03 .87 .92 .04

Note. GFl — goodness-of-fit index; AGFI — adjusted goodness-of-fit index; RMR — root mean square residual; NFI — normed-fit
index; CFl — comparative fit index; RMSEA — root mean square error of approximation. *n = 573; °n = 628.

Table 2

Values of the Pearson r correlation coefficient

(1) ) ©) (4) () (6)
Self-regulation (1) -
Emotional dimension (2) 7077 -
Cognitive dimension (3) 607" 12F -
Behavioral dimension (4) 737 25%% 207 -
Hyperactivity (5) 57 227 .07 .837** -
Behavioral attention (6) 617 8% 2677 79%FF 31 -
Self-esteem .39%7* 287 227 287" 12 .35%7*
Positive orientation 377 29%%* 2377 23%** .05 347
Satisfaction with life .38%** 25%%F 31 23%%* .08 307
Trait anxiety -.55""* -.53""* -.16™" 407" -.19*** —.477%
General self-efficacy 437 25%7F 377 27%%F .05 A40%FF
Aggression -.58*** -.67"*" -17* -.30"*" —-27*% -227"*
Physical aggression -.36""" —417 -.19"* 137 -.16"" -.05
Verbal aggression -.36""" —427" -.07 237" —-.247*% -.13%
Anger —.65%*" =77 -.19%* 327 —.25%** -.27""*
Hostility —.40%*" —.45*** -.04 277 -.20%** —.24%**

Note. *p < .05,**p <.01,"**p < .001.

ficients were obtained for the cognitive dimension
(.63-.68), and the highest for the emotional dimension
(.82-.84).

Pearson’s r correlation coefficient was used to
analyze the convergent validity of the tool and es-
timate the level of correlation between overall self-
regulation and its dimensions and selected variables
from Study 3 (Table 2).
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The obtained results indicate statistically signifi-
cant (p < .001) and positive correlation coefficients
between the general level of self-regulation and
self-esteem (r = .39), positive orientation (r = .37),
satisfaction with life (r = .38) and general self-effi-
cacy (r = .43) and a negative correlation with trait
anxiety (r = -.55) and aggression (r = —.58). Similar
correlations were observed for dimensions of self-
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regulation. The exception was the cognitive dimen-
sion, which did not correlate statistically signifi-
cantly (p > .05) with verbal aggression (r = —.07) and
hostility (r = -.04), and the hyperactivity subscale,
which did not correlate significantly with self-esteem
(r = .12), positive orientation (r = .05), satisfaction
with life (r = .08), and general self-efficacy (r = .05).
In addition, the behavioral attention dimension did
not correlate significantly with physical aggression
(r=—-.05, p>.05).

DISCUSSION

The main objective of the study was to develop
a shortened version of the Self-Regulation Scale.
Based on the obtained results, it can be concluded
that the proposed 12-item shortened version of the
SRS (sSRS) is characterized by satisfactory psycho-
metric properties. The additional division of the be-
havioral dimension into two higher-order factors,
i.e., hyperactivity and behavioral attention, can be
justified by the theory and research conducted on the
behavioral symptoms of low self-regulation (Moila-
nen et al., 2018). This division highlights significant
complexity in self-regulation.

The EFA results did not support the three-factor
model of self-regulation. Thus, we decided to analyze
the first-order factor model with four dimensions
and compare it with the higher-order factor model
in CFA. It can be assumed that both models are char-
acterized by similar psychometric properties and
values of fit indices. To align the model with theoret-
ical assumptions about the three-dimensional struc-
ture of the self-regulation construct, we added two
second-order factors to the behavioral dimension,
which helps to keep the structure of the sSRS con-
sistent with the structure of the original tool (Gajda
et al.,, 2022; Novak & Clayton, 2001). The distinction
regarding hyperactivity and behavioral attention as
part of self-regulation aligns with previous studies
(Richmond-Rakerd et al., 2021).

The models in each study explained about 50% of
the total variance, which can be considered a thresh-
old value (Pallant, 2020). Also, each factor explained
more than 5% of the variance, which is an acceptable
result (Hair et al., 2014). A similar total variance ex-
plained was obtained in other studies (Gajda et al.,
2022; Zhou et al., 2017), which indicates the consis-
tency of the tool. The lack of differences in the val-
ues of fit indices between adolescents (Study 1) and
young adults (Study 2) indicates that the tool is uni-
versal and can be used for measuring self-regulation
among these age groups.

The convergent validity of the tool showed that
there was a positive relationship between self-regu-
lation and self-esteem, positive orientation, life sat-
isfaction, and self-efficacy, which is consistent with

findings from previous studies (Yanhong et al., 2021).
In addition, there was a negative relationship be-
tween self-regulation and anxiety, as well as between
self-regulation and aggression, which also is in line
with previous findings (Sari¢ Drnas, 2022).

The results of this study demonstrate positive re-
lationships between self-regulation and factors typi-
cally associated with psychological well-being and
overall quality of life (Medvedev & Landhuis, 2018).
From a developmental psychology perspective, high
self-esteem - reflecting how one’s behavior is per-
ceived by others - is crucial during adolescence and
emerging adulthood when identity formation is tak-
ing place (Alsaker & Kroger, 2006). Positive self-es-
teem, supported by high self-regulation, can improve
life satisfaction and self-efficacy (Refaeli et al., 2018).
Furthermore, self-regulation is negatively related to
aggression and anxiety. Recent studies confirmed the
mediating role of self-regulation between self-esteem
or self-efficacy and aggressive behavior (Gao et al.,
2021).

The proposed tool shows satisfactory psychomet-
ric properties and it can be used to measure the over-
all level of self-regulation understood as the ability to
manage emotions, cognitive processes, and impulses
to take goal-directed actions (Murray et al., 2019),
and to measure its three main dimensions.

LIMITATIONS

The study has several limitations. First of all, a cross-
sectional design was used in the study and not
time-series cross-sectional data collection. Thus the
results cannot be interpreted in terms of cause-and-
effect relationships. A limitation resulting from the
method of conducting the study is the inability to
perform a test-retest measure to accurately estimate
the reliability of the scale. Moreover, the lack of other
Polish-language tools for measuring self-regulation
prevented us from accurately testing the convergent
validity of the scale. One proposal for further valida-
tion in the Polish context is to compare its results
with those of the Self-Control Scale (Kwapis & Bart-
czuk, 2020), given the integrated and synonymous
nature of both of these variables as presented in the
literature (Grof3, 2021). Moreover, further validation
of the sSRS should be performed using a longitudinal
design, which will enable the interpretation of the
obtained results in terms of the trait and analysis of
its potential impact on psychosocial functioning at
subsequent stages of life. Another limitation of our
study was that we did not control for personality
variables or mental health problems. The presence of
identity disorders or attention deficit hyperactivity
disorder among the participants could be of poten-
tial significance as these conditions are closely tied
to the regulation of cognitive, emotional, and behav-
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ioral functioning (Barkley, 2011; Cibrian et al., 2022).
The online survey limited our control over the way
respondents completed the survey. The results of fac-
tor analyses did not fully support the three-factor
structure of self-regulation. The proposed higher-
order factor model should be confirmed in further
research using the sSRS.

CONCLUSIONS

Despite the limitations, the Polish version of the
short Self-Regulation Scale (sSRS) can be accepted
as a valid and reliable measure for assessing overall
self-regulation scores in Polish samples. The short-
ened SRS can be recommended for use in both sci-
entific research and psychological practice. However,
to fully support practical application, it is advisable
to create norms with cut-off values for low, medium,
and high levels of self-regulation that should be de-
veloped on a representative sample.

Shortened scales have advantages and disadvan-
tages. On one hand, they have a high efficiency of
measurement and are more convenient to use, es-
pecially in clinical trials, in population studies with
long batteries of questions, or with younger respon-
dents (Ziegler et al., 2014). On the other hand, short
scales may have lower precision of measurement and
have diminished usefulness in studies focused on in-
dividual-level decision-making. Also, if the subscale
scores are most relevant from the perspective of the
research objective, we recommend using the long
version of the scale instead.

Supplementary materials are available on the jour-
nal’s website.

DISCLOSURES

This research received no external funding.

The study was approved by the Committee for Re-
search Ethics at the Faculty of Education, University
of Warsaw (Approval No. 2022/5, date: 7.09.2022) and
the ethical committee for research projects of the In-
stitute of Psychology of the University of Szczecin
(Approval No. KB 1/2023). Description of the project
and data: https://osf.io/9exk8/?view_only=26f9abada
fa6496a985245766a76f532.

The authors declare no conflict of interest.

REFERENCES

Alsaker, F. D., & Kroger, J. (2006). Self-concept, self-
esteem and identity. Psychology Press.

Awang, Z., Afthanorhan, A, Mohamad, M.,
& Asri, M. A. M. (2015). An evaluation of measure-

268 CURRENT ISSUES IN PERSONALITY PSYCHOLOGY

ment model for medical tourism research: The con-
firmatory factor analysis approach. International
Journal of Tourism Policy, 6, 29-45. https://doi.
org/10.1504/1JTP.2015.075141

Barkley, R. A. (2011). The important role of executive
functioning and self-regulation in ADHD. Journal
of Child Neuropsychology, 113, 41-56.

Biglan, A., Flay, B. R.,, Embry, D. D., & Sandler, I. N.
(2012). The critical role of nurturing environments
for promoting human well-being. American Psychol-
ogist, 67, 257-271. https://doi.org/10.1037/a0026796

Buss, A. H., & Perry, M. P. (1992). The aggression ques-
tionnaire. Journal of Personality and Social Psy-
chology, 63, 452-459. https://doi.org/10.1037//0022-
3514.63.3.452

Byrne, B. M. (2013). Structural equation modeling with
Mplus: Basic concepts, applications, and program-
ming. Routledge.

Calmeiro, L., Camacho, I., & de Matos, M. G. (20138).
Life satisfaction in adolescents: The role of indi-
vidual and social health assets. The Spanish Jour-
nal of Psychology, 21, E23. https://doi.org/10.1017/
5jp.2018.24

Caprara, G. V., Alessandri, G., Eisenberg, N., Kup-
fer, A, Steca, P., Caprara, M. G., Yamaguchi, S., Fu-
kuzawa, A., & Abela, J. (2012). The Positivity Scale.
Psychological Assessment, 24, 701-712. https://doi.
org/10.1037/20026681

Cibrian, F. L., Lakes, K. D., Schuck, S. E., & Hayes, G. R.
(2022). The potential for emerging technologies to
support self-regulation in children with ADHD:
a literature review. International Journal of Child-
Computer Interaction, 31, 100421. https://doi.org/
10.1016/j.ijcci.2021.100421

Coyne, S. M., Stockdale, L., & Summers, K. (2019).
Problematic cell phone use, depression, anxiety,
and self-regulation: Evidence from a three year
longitudinal study from adolescence to emerging
adulthood. Computers in Human Behavior, 96, 78—
84. https://doi.org/10.1016/j.chb.2019.02.014

Diener, E. D., Emmons, R. A, Larsen, R. J., & Griffin, S.
(1985). The Satisfaction with Life Scale. Journal
of Personality Assessment, 49, 71-75. https://doi.
org/10.1207/s15327752jpa4901_13

Dzwonkowska, I., Lachowicz-Tabaczek, K., & tagu-
na, M. (2008). Samoocena i jej pomiar: SES: pol-
ska adaptacja skali SES M. Rosenberga [Self-esteem
and its measurement: Polish adaptation of Rosen-
berg’s SES scale]. Pracownia Testow Psychologicz-
nych PTP.

Dzinovi¢, V., Devi¢, R., & Deri¢, 1. (2019). The role of
self-control, self-efficacy, metacognition, and mo-
tivation in predicting school achievement. Psiholo-
gija, 52, 35-52.

Fitzsimons, G. M., & Bargh, J. A. (2004). Automatic
self-regulation. In R. F. Baumeister & K. D. Vohs
(Eds.), Handbook of self-regulation: Research, theo-
ry, and applications (pp. 151-170). Guilford Press.


https://osf.io/9exk8/?view_only=26f9abadafa6496a985245766a76f532
https://osf.io/9exk8/?view_only=26f9abadafa6496a985245766a76f532
https://doi.org/10.1504/IJTP.2015.075141
https://doi.org/10.1504/IJTP.2015.075141
https://doi.org/10.1037//0022-3514.63.3.452
https://doi.org/10.1037//0022-3514.63.3.452
https://doi.org/10.1017/sjp.2018.24
https://doi.org/10.1017/sjp.2018.24
https://doi.org/10.1037/a0026681
https://doi.org/10.1037/a0026681
https://doi.org/10.1016/j.ijcci.2021.100421
https://doi.org/10.1016/j.ijcci.2021.100421
https://doi.org/10.1207/s15327752jpa4901_13
https://doi.org/10.1207/s15327752jpa4901_13

Wojciech Rodzen, Maja Gajda

Fortenbaugh, F. C., DeGutis, J., Germine, L., Wilm-
er, J. B., Grosso, M., Russo, K., & Esterman, M.
(2015). Sustained attention across the life span in
a sample of 10,000: Dissociating ability and strat-
egy. Psychological Science, 26, 1497-1510. https://
doi.org/10.1177/0956797615594896

Gajda, M., Matkowska-Szkutnik, A., & Rodzen, W.
(2022). Self-regulation in adolescents: Polish adap-
tation and validation of the Self-Regulation Scale.
International Journal of Environmental Research
and Public Health, 19, 7432. https://doi.org/10.3390/
ijerph19127432

Gao, Q,, Fu, E., Xiang,Y., Jia, G., & Wu, S. (2021). Self-es-
teem and addictive smartphone use: The mediator
role of anxiety and the moderator role of self-con-
trol. Children and Youth Services Review, 124, 105990.
https://doi.org/10.1016/j.childyouth.2021.105990

Gordon, N. S., Chesney, S. A., & Reiter, K. (2016).
Thinking positively: Optimism and emotion regu-
lation predict interpretation of ambiguous infor-
mation. Cogent Psychology, 3, 1195068. https://doi.
org/10.1080/23311908.2016.1195068

Grof3, D. (2021). In the self-control and self-regula-
tion maze: Integration and importance. Personal-
ity and Individual Differences, 175, 110728. https://
doi.org/10.1016/j.paid.2021.110728

Hair Jr, J. F., Anderson, R. E. Tatham, R. L.,
& Black, W. C. (2014). Multivariate data analysis.
International edition (5th ed.). Pearson.

Hair Jr, J. F., Sarstedt, M., Ringle, C. M., & Guder-
gan, S. P. (2017). Advanced issues in partial least
squares structural equation modeling. Sage Publi-
cations.

Juczynski, Z. (2001). Narzedzia pomiaru w promocji
i psychologii zdrowia [Measurement tools in health
promotion and psychology]. Pracownia Testéw
Psychologicznych PTP.

Krithikadatta, J. (2014). Normal distribution. Journal
of Conservative Dentistry, 17, 96-97. https://doi.
org/10.4103/0972-0707.124171

Kwapis, K., & Bartczuk, R. P. (2020). Opracowanie i wia-
Sciwosci psychometryczne polskiej wersji Skali Sa-
mokontroli [The development and psychometric
properties of the Polish version of the Self-Control
Scale. Annales Universitatis Mariae Curie-Sktodowska.
Sectio | - Paedagogia-Psychologia, 33, 123-144.
https://doi.org/10.17951/j.2020.33.3.123-144

taguna, M., Oles, P., & Filipiuk, D. (2011). Orienta-
cja pozytywna i jej pomiar: polska adaptacja ska-
li orientacji pozytywnej [Positive orientation and
its measurement: Polish adaptation of the Positive
Orientation Scale]. Studia Psychologiczne, 49, 47-54.

Medvedev, O. N., & Landhuis, C. E. (2018). Exploring
constructs of well-being, happiness and quality of
life. Peer}, 6,e4903. https://doi.org/10.7717/peerj.4903

Moilanen, K. L., Padilla-Walker, L. M., & Blaack-
er, D. R. (2018). Dimensions of short-term and
long-term self-regulation in adolescence: Asso-

ciations with maternal and paternal parenting
and parent-child relationship quality. Journal of
Youth and Adolescence, 47, 1409-1426. https://doi.
org/10.1007/s10964-018-0825-6

Morosanova, V. I., Fomina, T. G., & Bondarenko, I. N.
(2021). The dynamics of the interrelationships be-
tween conscious self-regulation, psychological
well-being and school-related subjective well-be-
ing in adolescents: a three-year cross-lagged panel
study. Psychology in Russia, 14, 34—-49. https://doi.
org/10.11621/pir.2021.0303

Murray, D. W., Rosanbalm, K., Christopoulos, C.,
& Meyer, A. L. (2019). An applied contextual mod-
el for promoting self-regulation enactment across
development: Implications for prevention, public
health and future research. The Journal of Primary
Prevention, 40, 367-403. https://doi.org/10.1007/
$10935-019-00556-1

Novak, S. P., & Clayton, R. R. (2001). The influence of
school environment and self-regulation on transi-
tions between stages of cigarette smoking: a mul-
tilevel analysis. Health Psychology, 20, 196-207.

Pallant, J. (2020). SPSS survival manual: a step by step
guide to data analysis using IBM SPSS. Routledge.

Plessen, K. J., Constanty, L., Ranjbar, S., Turri, F., Mia-
no, G., Lepage, C., & Urben, S. (2023). The role of
self-regulatory control processes in understanding
aggressive ideations and behaviors: an experience
sampling method study. Frontiers in Psychiatry, 13,
1058814. https://doi.org/10.3389/fpsyt.2022.10588 14

Raubenheimer, J. (2004). An item selection procedure
to maximize scale reliability and validity. SA Jour-
nal of Industrial Psychology, 30, 59-64. https://doi.
org/10.4102/sajip.v30i4.168

Refaeli, T., Levy, D., & Benbenishty, R. (2018). Self-es-
teem, life satisfaction, and positive future percep-
tion among at-risk and comparison group partici-
pants in National Civic Service. Journal of Social
Service Research, 44, 425-435. https://doi.org/
10.1080/01488376.2018.1476292

Richmond-Rakerd, L. S., Caspi, A, Ambler, A,
d’Arbeloff, T., de Bruine, M., Elliott, M., Har-
rington, H., Hogan, S., Houts, R. M., Ireland, D.,
Keenan, R., Knodt, A. R., Melzer, T. R., Park, S.,
Poulton, R., Ramrakha, S., Rasmussen, L. J. H.,
Sack, E., Schmidt, A.T., Sison, M. L., ... Moffitt, T. E.
(2021). Childhood self-control forecasts the pace
of midlife aging and preparedness for old age. Pro-
ceedings of the National Academy of Sciences of the
United States of America, 118, €2010211118. https://
doi.org/10.1073/pnas.2010211118

Rosenberg, M. (1965). Society and the adolescent self-
image. Princeton University Press.

Ross, D. M., & Ross, S. A. (1976). Hyperactivity: Re-
search, theory, and action. John Wiley & Sons.

Sari¢ Drnas, M. (2022). Problems of self-regulation in
forms and functions of aggression. Psihologijske
Teme, 31, 337-357. https://doi.org/10.31820/pt.31.2.7

VOLUME 13(4), 2025 269


https://doi.org/10.3390/ijerph19127432
https://doi.org/10.3390/ijerph19127432
https://doi.org/10.1016/j.childyouth.2021.105990
https://doi.org/10.1080/23311908.2016.1195068
https://doi.org/10.1080/23311908.2016.1195068
https://doi.org/10.4103/0972-0707.124171
https://doi.org/10.4103/0972-0707.124171
https://doi.org/10.17951/j.2020.33.3.123-144
https://doi.org/10.7717/peerj.4903
https://doi.org/10.1007/s10964-018-0825-6
https://doi.org/10.1007/s10964-018-0825-6
https://doi.org/10.11621/pir.2021.0303
https://doi.org/10.11621/pir.2021.0303
https://doi.org/10.1007/s10935-019-00556-1
https://doi.org/10.1007/s10935-019-00556-1
https://doi.org/10.4102/sajip.v30i4.168
https://doi.org/10.4102/sajip.v30i4.168
https://doi.org/10.1080/01488376.2018.1476292
https://doi.org/10.1080/01488376.2018.1476292

Research on the short version of the Self-Regulation Scale

Sawalhah, A. M., & Al Zoubi, A. (2020). The relation-
ship of academic self-regulation with self-esteem
and goal orientations among university students in
Jordan. International Education Studies, 13, 111-122.
https://doi.org/10.5539/ies.v13n1p111

Schmitt, T. A.,, & Sass, D. A. (2011). Rotation crite-
ria and hypothesis testing for exploratory factor
analysis: Implications for factor pattern loadings
and interfactor correlations. Educational and Psy-
chological Measurement, 71, 95-113. https://doi.
org/10.1177/0013164410387348

Schwarzer, R., & Jerusalem, M. (1995). Generalized
Self-Efficacy Scale. In J. Weinman, S. Wright,
& M. Johnston (Eds.), Measures in health psychol-
ogy: a user’s portfolio. Causal and control beliefs
(pp- 35-37). GL Assessment.

Schwarzer, R., Jerusalem, M., & Juczynski, Z. (2007).
Skala uogdlnionej wtasnej skutecznosci GSES [Ge-
neralized Self-Efficacy Scale]. In Z. Juczynski (Ed.),
Narzegdzia pomiaru w promocji i psychologii zdro-
wia [Measurement tools in health promotion and
psychology] (pp. 112-122). Pracownia Testow Psy-
chologicznych PTP.

Spielberg, C., Gorsuch, R., Lushene, R., Vagg, P., & Ja-
cobs, G. (1983). Manual for the State-Trait Anxiety
Inventory. Consulting Psychologists Press.

Spielberger, C. D., Strelau, J., Tysarczyk, M., & Wrzes-
niewski, K. (2006). Polska adaptacja STAI [The
Polish adaptation of the STAI]. In T. Sosnowski,
K. Wrzeéniewski, A. Jaworowska, & D. Fecenec
(Eds.), Inwentarz stanu i cechy leku. Polska adapta-
cja STAI [State-Trait Anxiety Inventory. The Polish
adaptation of the STAI] (pp. 3—17). Pracownia Te-
stéw Psychologicznych PTP.

Strauman,T. J., & Eddington, K. M. (2017). Treatment
of depression from a self-regulation perspective:
Basic concepts and applied strategies in self-sys-
tem therapy. Cognitive Therapy and Research, 41,
1-15. https://doi.org/10.1007/s10608-016-9801-1

Tabachnick, B. G, Fidell, L. S., & Ullman, J. B. (2007).
Using multivariate statistics. Pearson.

Yanhong, L., Zhenrong, S., & Yiping, Z. (2021). Self-
esteem and interpersonal difficulties of college
students: Influences of self-control and self-con-
cept. Journal of Psychology in Africa, 31, 615-621.
https://doi.org/10.1080/14330237.2021.2001950

Zhou, L., Wang, M., Chang, C. H., Liu, S., Zhan, Y.,
& Shi, J. (2017). Commuting stress process and self-
regulation at work: Moderating roles of daily task
significance, family interference with work, and
commuting means efficacy. Personnel Psychology,
70, 891-922. https://doi.org/10.1111/peps.12219

Ziegler, M., Kemper, C. J., & Kruyen, P. (2014). Short
scales — five misunderstandings and ways to over-
come them. Journal of Individual Differences, 35,
185-189. https://doi.org/10.1027/1614-0001/2000148

270 CURRENT ISSUES IN PERSONALITY PSYCHOLOGY


https://doi.org/10.1177/0013164410387348
https://doi.org/10.1177/0013164410387348
https://doi.org/10.1027/1614-0001/a000148

